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Letter from the Director 
 
Dear Delegates, 
 
My name is Danica Li and it is my utmost pleasure to welcome you all to the 2017 Canadian 
High Schools Model United Nations Conference (CAHSMUN). I am honoured to serve as the 
Director for the United Nations Children’s Emergency Fund (UNICEF) and I am truly excited 
to meet all of you. Currently, I am attending Richmond Christian School as a grade 11 
student. With my first Model United Nations experience being CAHSMUN 2015, I was 
captivated by the world of MUN and the uplifting community it encompasses. Truly impacted 
by the resolutions and positive ideas formulated in the committees, I became determined to 
seek out these solutions outside the committee room through becoming involved in various 
non-profit organizations. Model United Nations has shaped who I am as an individual and as 
your Director, I aspire to facilitate an encouraging environment where you may comfortably 
express yourselves and learn valuable lessons of collaboration, communication, and 
compromise. I hope that your experience at CAHSMUN 2017 will not only be memorable but 
also open up endless opportunities to seek out positive changes in the world. 

 
At CAHSMUN 2017, UNICEF is a Summit committee, which will provide delegates with an 
informative and accurate United Nations experience. As a delegate, you are given the 
opportunity to collaborate with members not only within your own committee but also in 
other Summit committees. The topics chosen for you, Access to Education in Isolated 
Communities and Child Labour, fall under the ultimate goal of this year's Summit committees 
- to eliminate poverty in India. Providing accessible education and eradicating child labour 
will assist in breaking the intergenerational, detrimental cycle of illiteracy, poverty, and 
inequality. I hope you enjoy this difficult yet rewarding journey of solving these multifaceted 
issues and I am looking forward to meeting you all. 

 

Sincerely,  

Danica Li 

UNICEF Director – CAHSMUN 2017 
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Committee Description  

The United Nations Children’s Emergency Fund (UNICEF) is a United Nations program 
consisting of an Executive board with 36 elected Member States.1 At CAHSMUN 2017, 
UNICEF will comprise 70 Member States. As a globally working humanitarian and 
development agency, UNICEF leads in protecting and promoting the rights of children 
around the world; these rights range from basic necessities such as nutrition and safe shelter 
to protection from conflict, pre-natal care, clean water, healthcare, and education. UNICEF 
was created in 1946 through the General Assembly resolution (GA/RES/57) and the mandate, 
to help protect the lives of children and promote their development, has stayed consistent.2 
UNICEF’s mandate recognizes that the higher the vulnerability of a child, the more they 
should be prioritized; thus, UNICEF provides support to programs and initiatives that target 
the world’s most vulnerable and marginalized children.3 

UNICEF works under the General Assembly and the Economic and Social Council of the 
United Nations.4 The Convention of the Rights of the Child strongly influences UNICEF’s 
priorities and UNICEF has evolved to adhere to the General Assembly's 1959 Declaration of 
the Rights of the Child; these documents recognize the integral rights of children and the 
salient role that childhood plays in contributing to a nation’s development. 

Through assisting parents, governments, and communities in gaining the resources and the 
proficiency to meet their duties to the child, UNICEF ensures children across the globe are 
properly cared for.5 These duties include protecting the rights of children to receive free and 
compulsory education - even at times of humanitarian crisis, the restoration span post crisis, 
or in unstable situations. UNICEF focuses on a large variety of incentives ranging from child 
survival and development, basic education and gender equality, to police advocacy and 
partnerships.6 UNICEF also drives change for children through statistics and monitoring, 
including gathering data related to children and women through the Multiple Indicator 
Cluster Survey.7 UNICEF assists the globe not only externally but also internally; during their 
humanitarian responses, UNICEF delivers life-saving assistance on the ground to children 
and their families. 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
1 http://graduateinstitute.ch/home/research/centresandprogrammes/globalhealth/about-us/governance/role-of-
switzerland-1/directory/unicef.html 
2 http://www.unelections.org/files/UN_Res57(1)UNICEF_11Dec1946.pdf 
3 http://www.unicef.org/about/history/files/unicef_annual_report_1987.pdf 
4 http://www.unesco.org/archives/sio/Eng/presentation.php?idOrg=1033 
5 http://www.unicef.org/education/bege_61625.html 
6 http://www.unicef.org/whatwedo/ 
7 http://data.unicef.org/ 
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Topic A: Access to Education in Isolated Communities  
Overview 
 
As poverty remains prevalent in many areas of the world, education is pivotal in eradicating 
this cycle of deprivation. Education is vitally important not only to the individual child but 
also to the stability and prosperity of an entire country. Receiving meaningful education 
provides children with more job qualifications and helps improve societal conditions because 
of a well-educated workforce. However, education is often inaccessible in many communities 
due to geographical isolation and other factors that halt development. The United Nations 
Declaration of Human Rights recognizes that everyone has the right to education, and that 
education—at least in the elementary stages—should be free and compulsory. The Millennium 
Development Goal of achieving universal primary education for children everywhere is 
moving closer to its target as enrolment in primary education in developing regions increases. 
However, as global citizens, people must ensure that provision of education is equal and of 
comparable quality across regions. 

In India, schooling provisions favour children who are better off, and disadvantaged children 
from Scheduled Castes (SC), Scheduled Tribes (ST), and Other Backward Class (OBC) have 
less access to quality education. Referred to as tribal or Adivasi communities, indigenous 
communities in India are acknowledged as Scheduled Tribes under the Indian Constitution; 
criteria for the distinction as scheduled tribe are geographical isolation, and shyness of contact 
with the community at large.8 The literacy rate of Scheduled tribes according to the 2001 
census was at 59 percent, whereas the national average literacy rate was at 64.8 percent.9  
 
The majority of Scheduled tribes live in rural areas; these rural schools have meager resources 
which includes fewer teachers, poor school infrastructure and teaching material, and higher 
dropout rates. In these societies, the rights of children are intrinsically linked to the 
consideration of the human rights in the communities. Land alienation and forced or 
voluntary eviction of tribes from their land engenders displacement of people and migrating 
children are often not enrolled in schools due to frequent transfers. Years of discrimination 
and the rigid caste system have also debarred the lower castes in these communities from 
access to meaningful education. Children from ST are frequently discriminated against by 
their upper caste teachers and are deprived of a positive schooling experience.10 Ensuring 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
8 http://www.crin.org/en/docs/resources/treaties/crc.34/Archana_Mehendale.pdf 
9 http://censusindia.gov.in/Census_And_You/literacy_and_level_of_education.aspx 
10 http://www.crin.org/en/docs/resources/treaties/crc.34/Archana_Mehendale.pdf 
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access to meaningful education in these isolated communities requires multifaceted solutions 
which go beyond increasing resources while also addressing the rights of the people. 

 

Timeline 

1946- UNICEF was created through the General Assembly resolution (GA/RES/57) 

1959- The General Assembly created the Declaration of the Rights of the Child, to which 
UNICEF has evolved to adhere. 

1947- The literacy rate of women still remained under 8%, which played a large role in the 
poor overall literacy rate. 

1976- During the 1976 constitutional amendment, the responsibility of education then 
became shared between the state and the central government of India. 

1979- The Special Component Plan (SCP), enacted by the government for educational and 
economical improvement in SC and ST communities, focused on strategies of economic 
development through plans of infrastructure expansion in the Scheduled areas and 
educational development. 

1993-  The Sixth All India Educational Survey showed that 46% of Scheduled Tribe territories 
boasted schools of their own and around 30% had a primary school at most 1 kilometer way. 
Only 11% of Scheduled Tribe populations did not have a school present within two kilometers 
of their residence; however, government efforts post 1993 have since increased the physical 
access of schools even more. 

1993-94, 1999-2000- Poverty continues to fester in these communities; overall poverty levels 
lessened between 1993-94 and 1999-2000, but not to the same degree as those of the general 
population. 

2000- The United Nations met together in September at the Millennium Summit and adopted 
the Millennium Development Goals. 

2000- The Education for All (EFA) movement began when 164 governments agreed upon the 
6 goals set forth by the EFA to provide quality basic education for all. 

2001- The literacy rate of Scheduled tribes according to the census was at 59 percent, whereas 
the national average literacy rate was at 64.8 percent. 
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2002- India’s constitution already committed it to delivering free, compulsory education up to 
the age of 14, but a constitutional amendment in 2002 declared education up to the age of 14 a 
right for children.  

2009- The Indian Parliament created the Right of Children to Free and Compulsory Education 
Bill. 

2009- The targets set forth by the UN have galvanized positive changes towards achieving 
universal education, and as a result, the Parliament of India enacted The Right to Education 
Act (RTE). 

2010- On April 1st, India became one of the 135 countries that made education a child’s 
fundamental right.  

2010- The Right to Education Act mandated free education for more than 9, 200,000 children 
not enrolled in school. 

2012- Though urbanized sectors enjoy greater access to resources that underpin quality 
education, the Annual Status of Education Report showed that around 90% of rural children 
from 6-14 and 83% of all rural children 15-16 years olds were enrolled in school.  

September 2012- The United Nations enacted the five-year Global Education First Initiative 
(GEFI). “The GEFI aims to raise the political profile of education, inspire new partnerships 
and mobilize additional funding to deliver on the promise of Education for All.”11 

 
Historical Analysis  

Educational Development in India 

Before the British rule in the 1700s, India’s education started with a gurukuls school system, 
which favoured the Upper castes in the society. The Shudras –lower caste-, along with the 
masses were refused formal education.12 According to British documentation, education was 
highly prevalent during the 18th century as schools accompanied the temples, mosques, or 
villages in most regions; teachings included arithmetic, theology, law, astronomy, 
metaphysics, ethics, medical science, and religion. However, during the colonial era, the 
British system of education began dominating and replacing the gurukul system. The 
education system, established by the British in the 20th century, brought western style and 
content, which caused a decline in traditional structures, considering that the British 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
11 http://www.unesco.org/new/en/education/global-education-first-initiative-gefi/ 
12 file:///C:/Users/user092015/Downloads/26428-29084-1-PB.pdf 
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government did not acknowledge those traditions. Following India’s independence, the duty 
of providing education was bestowed onto the states, and the Central Government started 
organizing the technicalities and higher education through stipulating standards. The 
responsibility of education then became shared between the state and the Centre during the 
1976 constitutional amendment.13 

Providing accessible education proves a difficult task as historically the literacy rate within 
India was abysmally low. During 1947, the literacy rate of women still remained under 8%, 
which played a large role in the poor overall literacy rate. While working to eradicate the low 
literacy phenomenon and recognizing the salient role that education plays in socio-economic 
development, the Millennium Development Goals (MDGs), the world's targets, pledged to 
achieve universal primary education; in order the reach this target, the Indian Parliament 
created the Right of Children to Free and Compulsory Education Bill in 2009, which solidifies 
that education should be free and compulsory for children between age six and fourteen.14 

Rise of Education in Rural Indigenous Communities 

Aboriginal tribes in India are the oldest inhabitants in the land and many have lived and 
continue to live in scattered and small habitations in remote, hilly, and forested areas.15  
Historically, tribal communities encountered adversity from arriving groups that took their 
land away and pushed them further into the hilly gorges and remote territory. This 
intergenerational oppression caused them to now have less access to education as many were 
forced to live in isolated and remote areas due to land domination. The Special Component 
Plan (SCP), enacted by the government in 1979 for educational and economical 
improvements for Scheduled castes, focused on strategies of economic development through 
plans of infrastructure expansion in the Scheduled areas and educational development.16 
 
In the early 19th century, Christian missionaries began providing the Scheduled tribes, with an 
education and health care, partly in hope of converting the tribes to their ideologies. Many 
Scheduled families turned to Christianity to escape the disgrace of being deemed 
“untouchable” castes; this stigma still causes discrimination as caste children face adversity 
from their teachers and peers, which encourages many to drop out.17 Though the missionaries’ 
ultimate goal was converting the tribes, they succeeded to some extent in freeing the 
Scheduled Castes from their unquestioning attachment to caste ideology.18 With the help of 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
13 http://education.newkerala.com/india-education/Brief-History-of-Education-in-India.html 
14 http://www.indianembassytj.com/index.php?itfpage=contents&itemid=education 
15 http://www.ijhssi.org/papers/v2(5)/version-4/C250818.pdf 
16 http://scholarworks.umass.edu/cgi/viewcontent.cgi?article=1023&context=cie_faculty_pubs 
17 http://www.crin.org/en/docs/resources/treaties/crc.34/Archana_Mehendale.pdf 
18 http://scholarworks.umass.edu/cgi/viewcontent.cgi?article=1023&context=cie_faculty_pubs 
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Christian missionary educational institutions, Mizoram holds the highest literacy rate of 
82.73% among tribes.19 This illustrates that with the proper dedication, education can be made 
accessible in these isolated communities. The identities of Schedule Tribes and Scheduled 
Castes through history have undergone complex changes due to different political and 
religious movements in India. At certain times, religion has functioned as a stabilising 
cornerstone in developing education; however, in certain situations it has served as a 
propaganda tool in for dominating groups. Despite all this, education has consistently 
functioned as an important instrument of liberation for the ST and SC. 

Current Situation 

Education is crucial as it ensures that future generations will live in an economically and 
socially stable society. Though there has been significant progress towards achieving universal 
primary education, the Education for All and Millennium Development Goal education 
agendas failed to meet the 2015 deadline.20 Many regions develop at a slower rate than others 
and have particular issues that inhibit efficient improvements. Providing meaningful 
education involves more than simply providing a place of learning - it means maintaining 
high attendance rates, providing a safe and productive educational environment, and 
monitoring results to ensure that fundamental skills are acquired.  

State of Education in India 

With a more globalized world, education has expanded and shifted to the current system it 
holds today. To improve socio-economic discrepancies and bridge the gap between the tribes 
and the main body of society, India has moved to expand education. India’s constitution 
already committed it to delivering free, compulsory education up to the age of 14, but a 
constitutional amendment in 2002 declared education up to the age of 14 a right for 
children.21 Following the amendment, in 2010, the Right to Education Act mandated free 
education for more than 9,200,000 children not enrolled in school. Features of this Act 
include no direct costs on the parents - such as school fees - or indirect costs such as uniforms, 
textbooks, mid-day meals, or transportation.22 This government aid aims to supply fully free 
education for the duration of the child’s stay in elementary school. Furthermore, at the 
primary level, two qualified teachers will cater to 60 students.23 Though urbanized sectors 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
19 http://www.crin.org/en/docs/resources/treaties/crc.34/Archana_Mehendale.pdf 
20 https://www.theguardian.com/global-development/2015/apr/09/education-for-all-scheme-failed-meet-targets-
unesco 
21 http://www.create-rpc.org/pdf_documents/policybriefindia.pdf 
22 http://education.kerala.gov.in/index.php?option=com_content&id=93&Itemid=126 
23http://www.educationinnovations.org/sites/default/files/Status%20of%20Elementary%20Education%20in%20Utta
r%20Pradesh.pdf 
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enjoy greater access to resources that underpin quality education, the 2012 Annual Status of 
Education Report showed that around 90% of rural children from 6-14 and 83% of all rural 
children 15-16 years olds were enrolled in school. However, this survey also illustrates a 
deterioration in the quality of education at these government schools.  

Government Initiatives to Provide Education 

The desire for education has risen in India, yet provision remains unequal as education is not 
only less accessible, but also of poorer quality for children from ST and SC. The National 
Policy on Education (NEP) and its Program of Action declare that children should have access 
to education irrespective of their caste, location, or gender.24 The NPE policy initiative 
developments include infrastructure development and a nationally initiated teacher 
recruitment. The NPE specifically targeted improving instructional material, teacher training, 
and school environments, including building renovations and providing accessible tap water 
and washrooms. The Indian government also launched the District Primary Education 
Program (DPEP), introducing additional resources to the sector through engaging bilateral 
and multilateral donors.  

A DPEP overarching program of international aid for education initiatives was enacted to 
establish improved coordination between the government of India, governments of various 
states in India, and various international aid organizations.25 The DPEP has opened more than 
160,000 new schools and 85 percent of the project costs are covered by the Central 
Government.26 Various current government schemes focus on disadvantaged children. The 
Alternative, Innovative and Education Guarantee Scheme (EGS/AIE) provides education to 
isolated habitations in rural locations and hard to reach groups of migrating children. 
However, many rural schools under the EGS/AIE scheme are small in size, and have weak 
infrastructure and poor teaching and learning conditions.27 

Education in Isolated Tribal Communities 

Indigenous communities residing in geographically isolated regions with little connection to 
the community at large make up around 8.2% of India’s large population. Some lack a 
sustainable source of livelihood and are landless after years of forced eviction. Poverty 
continues to fester in these communities; overall poverty levels lessened between 1993-94 and 
1999-2000, but not to the same degree as those of the general population.28 Data collected 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
24 http://www.ncert.nic.in/oth_anoun/npe86.pdf 
25 http://www.create-rpc.org/pdf_documents/policybriefindia.pdf 
26 http://www.archive.india.gov.in/sectors/education/index.php?id=14 
27 http://www.create-rpc.org/pdf_documents/policybriefindia.pdf 
28 http://www.crin.org/en/docs/resources/treaties/crc.34/Archana_Mehendale.pdf 
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under the District Information System in Education (DISE) illustrates that around 15% of 
children in India who reach 8th grade fail to transition to upper primary schooling. This is due 
to the shortage of school facilities near their residence, direct and indirect costs, or because 
they fail to meet the proper attainment levels. Education, specifically improving literacy rates, 
plays a fundamental role in a community’s development. Within Scheduled Tribes (ST), poor 
quality and low levels of education engender unsatisfactory literacy rates; according to the 
2011 census, the national average of literacy was at 73%, yet the literacy rate for ST plummets 
to 59% and only 24.2% of ST living in rural areas are literate up to the primary level.29 Schools 
in rural areas are often small as many children live in scattered and small habitations in 
isolated settlements of hilly and forest locations; these schools typically have meager resources 
and results. These include the school infrastructure, teaching material, fewer teachers per 
school and higher dropout rates compared to urbanized schools.30 The issue of dropouts 
persists among the ST children in India; however, levels have lowered likely because of various 
State Government-run incentive schemes that provide free books, uniforms, and scholarships 
in government schools.31 
 
Children from ST communities encounter problems such as the lengthy travel to school in 
unfavorable environments, difficulty understanding the language in which the lessons and 
assignments are delivered, and discrimination from non-tribal teachers. The atmosphere in 
many schools has not been helpful in accepting and retaining ST children. These tribal 
children face discrimination and sometimes to the extent of complete alienation. The medium 
of instruction in schools is the state language, which makes homework and studies challenging 
for tribal children who speak only their native tongue. Providing meaningful and accessible 
education to these children in ST remains difficult as poor performance rates due to language 
barriers deter children from continuing their education.  
 
Teachers are a key component in supporting the education of first-generation learners; the 
educability of tribal children is often put into question by the teachers due to years of 
prejudice. Upper caste teachers have verbally abused these children and commonly reported 
cases of unjust treatment include being told to sit apart from their peers, being called 
‘untouchable’ or stupid, and being caned.32 These responses to the ST children living in 
isolated communities discourage children from pursuing an education and damages the 
children’s view of themselves as capable learners. Furthermore, over 80 percent of the primary 
schools have three teachers or fewer, and recruiting suitable and willing candidates remains a 
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
29 http://tribal.nic.in/WriteReadData/CMS/Documents/201410170116549630578TribalProfile.pdf 
30 http://www.create-rpc.org/pdf_documents/policybriefindia.pdf 
31 http://www.crin.org/en/docs/resources/treaties/crc.34/Archana_Mehendale.pdf 
32 http://scholarworks.umass.edu/cgi/viewcontent.cgi?article=1023&context=cie_faculty_pubs 
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difficult task. A case study on school-community collaboration in European isolated 
communities demonstrates that newly qualified teachers and principals are often appointed to 
rural and isolated schools because these schools are deemed smaller and less complex than 
urban schools; these staff members do not intend to remain long, and endeavour to advance 
quickly from these small remote schools to larger, more established urban schools.33 

Education of Girls in ST and SC communities 

The literacy rate of the female population is an important signal of educational development 
within social groups. According to the National Sample Survey Organization (NSSO), 
isolation of habitations in rural locations continues to influence the enrollment of children, 
and particularly of girls. In India, many girls are kept at home by parents to share the 
domestic chores, and often rural households regard the education of girls as unnecessary. 
Programs such as the National Program for Education of Girls at Elementary Level and 
Kasturba Gandhi Balika Vidyalaya (KGBV) have been enacted to encourage the education of 
girls; these initiatives focus of the education of girls from scheduled castes and scheduled 
tribes by providing scholarships, free uniforms, and textbooks.34 

UN Involvement 

The United Nations has contributed greatly to the widespread of education and the advocacy 
of equal opportunities. In September 2000, The United Nations met together at the 
Millennium Summit and adopted the Millennium Development Goals, which recognizes 
education as a crucial necessity to the development of people; the goals of providing 
education, agreed upon by India and the 189 member states of the UN, prioritized primary 
education and the importance of its completion. The Education for All (EFA) movement 
began in 2000 when 164 governments agreed upon the 6 goals set forth by the EFA to provide 
quality basic education for all.35 Bodies such as the United Nations Educational, Scientific 
Cultural Organization (UNESCO) and UNICEF all helped further the goals of promoting 
education that is accessible, free, compulsory, and of quality. The targets set forth by the UN 
have galvanized positive changes towards achieving universal education, and as a result, the 
Parliament of India enacted The Right to Education Act (RTE) in 2009. The RTE discusses the 
importance of free and compulsory education between the ages 6 and 14 under the Indian 
Constitution. Then, on April 1st, 2010, India became one of 135 countries that have made 
education a child’s fundamental right. Following this, in 2012 the United Nations enacted the 
five-year Global Education First Initiative (GEFI) to further progress the plans of the EFA and 
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
33 http://ensi.org/global/downloads/Publications/371/CoDeS-Isolated%20communities.pdf 
34 http://www.create-rpc.org/pdf_documents/policybriefindia.pdf 
35 http://www.unesco.org/new/en/education/themes/leading-the-international-agenda/education-for-all/efa-goals/ 
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the Millennium development goals by focusing on three main priorities of increasing access to 
education, enhancing the quality of learning, and developing global citizenship.36 

Primary education in India underwent multiple developments during the 1990s due to 
international assistance. Prior to these developments, external aid was rarely pursued when it 
came to primary education in India. The UN supplied outside assistance to India’s struggling 
education system, with the World Bank aiding ten districts in Uttar Pradesh and UNICEF 
providing in Bihar. Since then, many international aid organizations are working in India to 
provide a high quality educational experience for the children of this nation.37 

Possible Solutions  

In order to combat the issue of poverty and improve the overall socio-economic situation in 
India, governing bodies—with the help of dedicated individuals— must equalize educational 
opportunities by addressing the needs of people who have been deprived of parity thus far. 
Access to meaningful education in isolated communities means not only providing accessible 
school facilities, but also supplying effective teaching materials and lessons, facilitating and 
encouraging a productive environment in classrooms, helping children establish a desire for 
learning, and aiding parents in developing the drive to send their children to school. 

The lack of physical access to schools is no longer a significant obstacle to universal education, 
even in isolated communities. Scheduled Tribes, known to reside in secluded, hilly, forest 
regions, have seen improvements in the provision of schools near and around their 
habitations. According to The Sixth All India Educational Survey in 1993, 46% of Scheduled 
Tribe territories boasted schools of their own and around 30% had a primary school at most 1 
kilometer away. Only 11% of Scheduled Tribe populations did not have a school within two 
kilometers of their residence; moreover, government efforts post 1993 have increased the 
physical accessibility of schools even more. However, simply supplying the infrastructure does 
not equate to a guaranteed enrolment of children or meaningful access to education.38 Many 
schools, though physically accessible, also lack amenities and are substandard. Solutions to 
consider would be working with the government of India and the external funding sources in 
providing an improved and organized system of distributing the educational funds. As well, 
collaborating with non-governmental organizations (NGOs) such as India School Fund, 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
36 http://in.one.un.org/task-teams/global-education-first-initiative 
37 http://www.norrag.org/cn/publications/norrag-news/online-version/education-for-all-for-whom-an-issue-related-
to-the-mid-term-review-of-efa-in-amman-jordan/detail/india-district-primary-education-programme-dpep.html 
38 http://scholarworks.umass.edu/cgi/viewcontent.cgi?article=1023&context=cie_faculty_pubs 
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which provides the general public the opportunity to donate and sponsor a school, also adds 
additional resources to the sector and promotes universal education.39 

Remodeling Education  

A solution that promotes meaningful access to education would be the remodeling of the 
academic approach and the instructional supplies in certain communities in India. Effective 
lessons and teaching materials are integral to improved attendance and retention rates, to the 
learning experience, and in encouraging a desire for learning. Tribal children who speak their 
native language are at a disadvantage considering that the medium of instruction in schools is 
respective to the state language; consequently, this makes homework and studies challenging 
for tribal children who only speak their native tongue.40 The language barriers between tribal 
children living in isolated communities and their teachers also hinders the children’s 
performance. Poor performance rates, as a result of the language barriers, often discourages 
children from further pursuing their education and causes them to question the worth of 
attending school.41 Providing meaningful and accessible education to these children in ST 
remains difficult, but this only shows the importance of the possible solution of improving the 
curricula and designing teaching materials that use the tribal language of the children in the 
beginning stages of their education; plans to fully transition into the state language will be 
made when the children’s educational outcomes are deemed sufficient.   

Facilitating a supportive and productive environment in classrooms and promoting a desire 
for learning is part of the solution to provide meaningful education in isolated communities. 
The problem of discrimination in society extends into the classroom environment and tribal 
children encounter this discrimination from their upper caste teachers and peers. The 
educability of tribal children is often put into question by the teachers due to years of 
prejudice. Upper caste teachers have verbally abused these children and commonly reported 
cases of unjust treatment include being told to sit apart from their peers, being called 
‘untouchable’ or stupid, and being caned. These responses to the ST children living in isolated 
communities discourage children from pursuing an education and damages the children’s 
view of themselves as capable learners. A way of combating this issue includes encouraging 
and training educated and promising Scheduled Tribal youths to take up teaching in the tribal 
areas.42 This not only provides more job opportunities to the already disadvantaged ST 
members but also avoids the issue of discrimination from non-ST teachers. However, a shift 
in perspective in society must also occur simultaneously to avoid further alienation of the 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
39 http://www.indiaschoolfund.org/ISF/ 
40 http://unesdoc.unesco.org/images/0012/001202/120281e.pdf 
41 http://www.crin.org/en/docs/resources/treaties/crc.34/Archana_Mehendale.pdf 
42 http://www.ncert.nic.in/oth_anoun/npe86.pdf 
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isolated ST members from the mainstream. This shift towards a more accepting society comes 
down to proper education. A way to prevent the continuation of discrimination and prejudice 
between classes into future generations, would include targeting the education curriculum in 
India by adding more insightful, respectful, and unity based lessons, therefore, helping the 
youth and the future of India bridge the gap between the mainstream and ST living in isolated 
communities. 

Achieving universal education requires multifaceted solutions that not only address providing 
school infrastructure but also addresses the children receiving the education, the teachers 
providing the education, and the parents that support the children. A method of promoting 
education in isolated communities would be aiding parents in developing the drive to send 
their children to school. The parents play a large role in the future of the child’s education, 
and often children are pulled from school due to economic restraints in the family and in 
some rural families, educating girls is still regarded as pointless. Children living in poverty 
stricken areas are prone to lack education as parents view schooling much lower on their 
hierarchy of needs. A way to increase enrollment rates and entice parents to send their 
children to schools is through implementing a program that addresses the concerns of these 
people living in poverty, struggling to receive nutrition and their means to survival. Providing 
children with the proper nutrition they need in schools encourages parents to enroll their 
children. The Midday-meal Scheme in India offers free lunch to all children attending 
primary schools and EGS/AIE throughout India and the UN World Food Program provides 
children who are in need with meals at school in addition to take-home rations.43 The UN’s 
effective program has resulted in more girls attending school because of the meals incentives; 
these incentives ensure that both male and female children receive essential nutrition and that 
they reap educational benefits at the same time.44 Improving the quality and availability of 
these programs motivates parents to send their children to school. These solutions help 
further the goal of providing access to education in isolated communities in India and 
promote the equalization of educational opportunity. 

 
 

 

 

 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
43 http://mdm.nic.in/ 
44 https://www.wfp.org/school-meals 
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Bloc Positions  

Developed Countries 

Developed countries such as Canada and the United States already have steady and organized 
education systems. Children living in developed countries have access to education and the 
majority of the regions are urbanized and have the technology required for other forms of 
schooling. These alternate sources of providing education include online schooling, which is 
often used when school faculties are farther away from a child’s residence. Developed 
countries support providing access to education and places such as Canada have experience in 
supplying accessible school facilities in remote areas. This was seen during the provision of 
schools in Aboriginal lands so that children irrespective of their location, origins, and status 
have access to education. Developed countries, supportive of widespread education, will be 
able to provide insight on the journey towards universal education and provide feasible 
options of alternative school due to their familiarity with the matter. 
 

Developing Countries 

Developing countries face similar issues that India is dealing with when it comes to providing 
accessible, equal, and high quality education to all the children in their country. Economic 
restraints and the lack of resources often plague these nations and hinder their ability to build 
satisfactory school facilities. Dropout rates in developing countries and in poverty stricken 
areas tend to be higher than in developed nations as malnutrition and illness all jeopardize the 
continuation of education.45 Furthermore, with the ongoing issue of poverty, much of the 
population lack formal educational training and thus do not have the proper credentials to 
serve as teachers. Therefore, the problem of unqualified teachers also persists in these nations. 
In countries like India, promoting the training of educated members of society to become 
teachers remains important to the future of schooling.46 Countries facing these issues may 
work together, use their insight, and their current problems, plans of actions, and past 
incentives to help tackle the issue that India is facing today. 

 

 

 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
45 http://unesdoc.unesco.org/images/0019/001907/190771e.pdf 
46 http://iafor.org/archives/offprints/ace2012-offprints/ACE2012_0603.pdf 
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Discussion Questions 

1.! With the consideration that many of these schools in aboriginal communities are 
scattered and small in physical size, many regard larger centralized schools where 
resources may be pooled and made most effective, a much better option. However, this 
would mean encouraging ST members to move away from their communities into 
mainstream society. How can we provide accessible education to everyone without 
straining resources and risking a forced assimilation and a loss of cultures? 

2.! Just providing physically accessible educational facilities does not equate to high 
attendance rates. Why is this the case? What else must be done to achieve meaningful 
access to education? 

3.! What methods can be used to incentivize parents to send their children to school? 
What can be done to illustrate to parents the importance of educating children, 
particularly girls, in isolated communities? 

4.! Should alternative schooling methods such as homeschooling be introduced to isolated 
communities or should in- school education be the only form in these areas where it is 
harder to monitor the quality of education? 

5.! What methods may be used to monitor the quality of education in these communities 
besides reviewing the performance and grades of the children?  

6.! How can the education curriculum be developed in India to foster more global 
citizenship? “Education must be transformative, cultivating respect for the world and 
each other. It should provide children with the understanding they need to cooperate 
in resolving the interconnected challenges of the 21st Century.”47 

 
 

 

 

 

 

 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
47 http://www.unesco.org/new/en/education/global-education-first-initiative-gefi/ 
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